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ABSTRACT 

This collection of abstracts is part of a continuing 
series providing information on recent doctoral dissertations. The 26 
titles deal with a variety of topics, including the following: (II 
contemporary and lyric poetry and pcetry experiences: (2) 
biblictherapy programs: (3) poetry in college anthologies; (U) values 
in American literature and science fiction: (5) literature in the 
lunior college; (6) black Americans in prize-winning books: (7) 
theory and practice of interpretive inguiry; (8) methods of teaching 
literature to adolescents: (9) elementary school students' response 
to literature and book selection; (10) the history of the William 
Allen White book award; (11) analysis of ethnic bias in high school 
anthologies ana images of adolescent male protagonists in young adult 
fiction: (12) use of children's literature to develop empathy, alter 
attitudes, and facilitate the integration of the handicapped into 
regular classes: (13) effects on factual recall of ihree methods of 
story presentation: flU) children and fairy tales; ( ;5) stylistic 
features and readability; (16) ciirricular implications of teaching 
literature: and (17) kindergarten book selection. (AEA) 
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This bibliography has been compiled as part of a continuing series designed 
-to aaka lnf_ornatlon on relevant dissertatlonii available to users of the ERIC 
systen. Monthly issues of Dissertation Abstracts International are reviewed 
in order to compile abstracts of dissertations on related topics, which thus ~ 
^ become accessible In searches of the ERIC data base. Ordering information for 
the dissertations themselves Is Included at the end of the bibliography. 

Abstracts of the following dissertations are included in this collection: 



Aeschbacher, Jenell Kelsey 

READING STRATEGIES FOR CONTEMPORARY 

POETRY 



Beardsley, Donna A. 
THE EFFECTS OF USING FICTION IN 
BIBLIOTHERAPY TO ALTER THE ATTITUDES 
OF REGULAR THIRD GRADE STUDENTS TOWARD 
THEIR HANDICAPPED PEERS 



Chappell, Diane Landry 

THE SELECTION OF EMILY DICKINSON'S 

POEMS IN COLLEGE TEXTBOOK ANTHOLOGIES, 

1890-1976 



Constant, Anne Perry 

AN EXAMINATION OF VALUES CONTAINED 

IN PilPRESENTATIVE AMERICAN LITERATURE 

ANTHOLOGIES 



Cook, John T, , Jr. 
STUDENT ATTITUDE: A COMPARISON OF 
SCIENCE FICTION LITERATURE AND 
READING VALUES 



Doerr, Dolsie Williams 
A STUDY OF TWO TEACHING METHODS 
EMPHASIZING THE RESPONSES TO 
LITERATURE OF JUNIOR COLLEGE STODENTS 



Frank, Zelma Ann Lloyd 

THE PORTRAYAL OF BLACK AMERICANS IN 

PICTURES AND CONTENT IN THE CALDECOTT 

AV/ARD BOOKS AND HONOR BOOKS FROM 

1938-1978 



Goldberg, Marilyn Karasek 
LITERATURE AS ENCOUNTER: THEORIES 
OF CRITICISM, COGNITION, AND TEACH- 
ING IN THE COLLEGE CLASSROOM, AND A 
DESCRIPTION OF INTERPRETIVE INQUIRY, 
A TECHNIQUE FOR LEADING DISCUSSION 



Hathaway, Joyce Alley Toothman 
THE USES OF APPALACHIAN CULTURE AND 
ORAL TRADITION IN THE TEACHING OF 
LITERATURE TO ADOLESCENTS 



Herrin, Barbara Ruth 

A HISTORY AND ANALYSIS OF THE WILLIAM 
ALLEN WHITE CHILDREN'S BOOK AWARD 



Hickman, Janet Gephart 

RESPONSE TO LITERATURE IN A SCHOOL 

ENVIRONMENT, GRADES K - 5 



Holleman, Belva Bise 
THE MOTIVATIONAL EFFECTS OF VARIOUS 
DISPLAY TECHNIQUES ON BOOK SELECTION 
OF ELEMENTARY SCHOOL CHILDREN 



Fauvre, Mary 

THE liEVELOPMENT OF EMPATHY THROUGH 
CHILDREN'S LITERATURE 
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Jontii Danny Curtis 

IMPROVING COGHITION OF LYRIC POEMS: 
AN INTEGRATED APPROACH FOK THE 
TEACHER QF ENGLISH 



Joseph, Cecelia Rosemarle 
AN ANALYSIS OF ETHNIC BIAS IN 
FICTIONAL CHARACTERS IN HIGH SCHOOL 
LITERATURE ANTHOLOGIES 



Leung, Esther Kau-To 

EVALUATION OF A CHILDREN' S LITERATURE^ 
PROGRAM DESIGNED TO FACILITATE THE 
SOCIAL INTEGRATION OF HANDICAPPED 
CHILDREN INTO REGULAR ELEMENTARY 
CLASSROOMS 

i 

McBride, Susan Lynne Roney 
THE EFFECTS OF FACTUAL RECALL OF 
THREE METHODS OF PRESENTATION WHEN 
READING TO CHILDREN 



McBroom, Geraldine Lynn 

YOUNG ADULT REALISTIC FICTION, 1967- 

1977: IMAGES OF ADOLESCENT MALE 

PROTAGONISTS 



McCall, Carolyn Josephine Rein 
A DETERMINATION OF CHILDREN'S INTEREST 
IN POETRY RESULTING FROM SPECIFIC 
POETRY EXPERIENCES 



Moss, Anita West 

CHILDREN AND FAIRY TALES: A STUDY 
IN NINETEENTH-CENTURY BRITISH 
FANTASY 



Nltaalaook, Malae 

AN ANALYSIS OF CERTAIN STYLISTIC 
FEATURES OF SELECTED LITERARY WORKS 
AND. THEIR RELATIONSHIP TO READABILITY 



Sacre, Elizabeth Xhn 

A CRITICAL ASSESSMENT OF LITERATURE 

IN THE CLASSROOM: CURRICULAR 

IMPLICATIONS 



Sword, Jeane-Marie Hilma 
FACTORS RELATED TO KINDERGARTEN 
TEACHERS' BOOK SELECTION 



Templeton, Gloria Jean 

THE IMPACT OF THE CULTURE OF A 

COTTAGE IN A RESIDENTIAL TREATMENT 

CENTER ON THE IMPLEMENTATION OF A 

BIBLIOTHERAPY PROGRAM FOR DELINQUENT 

GIRLS 



Weiss, Maria J. 

CHILDREN'S PREFERENCES IN TRADEBOOK 
FORMAT FACTORS 



Williams, LilliAnn Burwell 
BLACK TRADITIONS IN CHILDREN'S 
LITERATURE: A CONTENT ANALYSIS OF 
THE TEXT AND ILLUSTRATIONS OF PICTURE 
STORY BOOKS ABOUT BLACK PEOPLE IN THE 
UNITED STATES TO DETERMINE HOW SELECTED 
BLACK TRADITIONS HAVE BEEN PORTRAYED 
AND TO DETERMINE WHAT IMPACT THESE 
PORTRAYALS HAVE ON THE SELF-CONCEPT 
OF CHILDREN WHO ARE EXPOSED TO THESE 
BOOKS 
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MIAOINQ STRATEGIES FOR CONTEMPORARY POETRY 

AMOIBACHER, J«n«U Kiliiy, Ph.D. Untvtritty of Southtrn 
.. CftUlenito. 1079. Clutlrman: Profvtior W. Rots Wtntirowd 

^ This tfudy It concerned with tht a^t thetici of contemporary 
pOttlTi the reeding etrateglee it requiree, and the experiencee 
It producee. Becauee the embracing nature of rhetorical in- 
quiry legltimicee a wide variety of ieeuee» a rhetorical approach 
to reading offere advantagee over a etrictly critical approach* 
A rhetorical inveetigation of reading makee available the whole 
rmngs of reading experiencee from eemantic-eyntactic integra- 
tion to valuing.^ 

Reading i» therefore treated ae an adaptive four-stage pro- 
coea made up of (1) neurological proceeeing of visual cues; 
(S) eemantlc-synUctic integration; (3) receding from short- 
term to long-term memory: and (4) valuing. 

The etrategies of the reading process are unveiled through 
an enmination of current research and theoretical contribu- 
tlona in euch areas as inference-buildingi processing of lin- 
guistic Structures, perceptual strategiesi hypothesia testing, 
mlecue analysis, and the forming of global representatione, 
and the recognition of form and intentions in literary works. 
^ Aa these strategies are revealed, their use is demonstrated in 
a variety of contemporary poems* 

Further demonstration of these strategies is provided by a 
close reading of Galway Klnneirs The Book of Nightmares . 
Thie examination reveals the whole register of problems read- 
era encounter when they attempt to come to terms with a seri- 
oua work of contemporary poetry. Of particular importance ie 
the necessity of treating the text first as an event which takes 
place in time. Valuing the sequential experiences of reading 
eonllrms both the satisfying and discomforting sensations which 
make up those experiences, leading the reader toward an ap- 
preciation of the intrinsic rewards of reading. 

Since close reading of Kinneirs poetry produces a series 
of questions and hypotheses regarding Kinneirs aesthetic, the 
development of that aesthetic is considered both In terms of 
Xinnell's earlier work and in terms of the literary milieu sur- 
rounding it. It turns out that Kinnell is gne of many contem- 
porary poets interested in redefining form, in creating the open 
poesibilitif s of the present moAient (as opposed to expressing 
the fixity of past or future), In attending to the personal voice, 
in uniting (rather than separating) art and experience, and so 
on. 

Finally, it is clear that contemporary Informallst poetics 
demand precisely the reading strategies uncovered by rhetor- 
ical scrutiny of research In psychollngulstics. A brief look at 
poems representing various schools of contemporary poetry 
demonetrates that form in contemporary aesthetics is the struc- 
ture of the reading experience. 



THE EFFECTS OF USING FICTION IN BIBLIOTIIERAPY TO 
ALTER THE ATTITUDES OF REGLT-^R THIRD GR-\DE 
STUDENTS TOWARD THEIR HANDICAPPED PEERS 

Order No. 800712S 
BEAaosLEY. DoNTCA A.. Ph.D. University of Missouri - Columbia, 1979. 
196pp. Supervisor: Dr. Wayne Dumas 

Purpose. The purpose of this study wsb to determine the eflTccis of i 
planned p;ogram of biblioiherapy in mainsircamed classrooms on the 
attitudes of regularthird grade students toward handicapped peers bearing 
an offidil label and receiving special services. 

Procedures A one-group experimental design was used for the main 
sutistical analyses of the dau. Two other control groups served as a validity 
check on the Children's Social Attitudes Inventory. Whereas one contJOl 
iroup received an innocuous audio- tape, the other control group received 
nothini between pretesting and posttesiing.The sample came from the 
public school district of a small mid-western city. Sixteen classes, were 
pretested and rank ordered according to overall classroom altitude toward 
the htndicapped. This list was. then, subdivided into three blocks and three 
dasses from each of the three subdivisions were randomly seleaed and 
tsiicned to each of the three experimental groups. 
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For i period of two weeks and one day, every other day, the studenu in 
the traaunent group listened to the reading of seven fictional stories showini 
the handicapped in a number of different situations while interactini wlih 
ttonhandieapped peen The approval of an expert in children's literature 
determined the books actually read to the childre.i by the researdier durina 
the time of the treatment 

The instrument fbr pretesting and posnesting was a Likert-type scale 
with five possible response categories. An item analysis done from a pilot 
study to detennine instrument reliability resulted in the selection of five 
questions focusing on social situations involving haiTdicapped and 
nonhandicapped children and in the selection of five questions focusini on 
social situations involving the interaction of nonhandicapped children with 
other nonhandicapped children. Two questions served as blinders to the 
purpose of the study. A posterboard picture of thiee handicapped and two 
nonhandicapped children was also developed for association with each of 
the questions during testing. 

After the posttest« the data from each of the experimental groups wu 
subjeaed (o a separate repeated measures analysis of variance. Because the 
analysis for the two control groups showed no significant change in means 
from pretest to posttest, the children at the pretest in the treatment group 
were taken to be sufficient controls for their own group at the posttest 

Findingy. (1) Though a significant difTerence was fourd between 
handicapped and nonhandicapped attitudes with attitud':S toward the 
nonhandicapped being slighUy better than attitudes toward the 
handicapped, the difference was not the same for every classroom. 
Furthermore, attitudes toward both the handicapped and nonhandicapped 
tended to be uncertain if not slightly positive, (2) No evidence was found of 
•ny change in attitudes from pretest to posttest after two weeks of 
bibliotherapy. ^, 

Conclusions The contusions from this study were as follows: 
^ (1) Though attitudes toward the nonhandicapped were better than attitudes 
toward the handicapped among third graders, the difference was not of any 
great importance regardless of the classroom since attitudes toward the 
handicapped and nonhandicapped tended to be uncertain if not slightly 
positive. (2) Though the attitudes of third graders toward the handicapped 
varied significantiy by classroom, the difference was not of any great 
importance. 

No conclusions could be drawn regardmg the ejfects of bibliotherapy as 
employed in this treatment on the attitudes of third graders toward the 
handicapped. 



THE SELECTION OF EMILY DICKINSON'S POEMS DV 
COLLEGE TEXTBOOK ANTHOLOGIES, 1890 1976 

Order No. 800S379 
OtAmsLL. Diane Landry. Ph.D. The University o/Tennessee. 1979. 
I2Bpp. Mnjor Professor: Dr F. DeWolfeMill^ 

Judging by inclusion in college anthologies, Emily Dickinson's poetry 
has grown remarkably in popularity, especially since 1930. In comparison 
with the works of other poets, sfi represented by seleaed writers used here 
as controls, her poems have been anthologized increasingly more frequently 
in the last forty-five years. In addition, recent anthologists tend to choose 
her best works for incIusionx)ver traditionally popular, but somewhat 
flawed poems. An examination of all major types of college anthologies 
reveals, first, the growing number of Dickinson poems that have been 
anthologized in each decade by the textbook editors as compared to those of 
the control poets and. second, the titles of the twenty-five of her 1,775 
poems that have been chosen most frequently by them in each decade since 
1900 (the date of the earliest college anthology available). Furthermore, the 
survey of Dickinson's major critics determined that the majority of those 
most frequently anthologized poems,are among her best 

In the summer of 1976 all college anthologies available on the shelves of* 
the Library of Congress were surveyed- in all. four hundred, forty- two texts. 
Notes were made regarding iie purpose of each book, the level of student 
for which it was designed. ^^ the type of course for which it was intended. 
The anthologies were divided into the following types: freshman 
composition readers, introduction to literature lexis, introducUon to poetry 
texts, American literature texts, and American poetry texts. Six Ubles were 
compiled to represent the data gathered from each type of anthology 
surveyed. The six poets chosen for controls were Donne, ElioU Frost, 
Robinson. Shakespeare, and Whitman. Cummings and Sandburg were 
substituted fcr Donne and Shakespeare in the survey of the American 
literature and the American poetry texts. 

The summary tables compiled at the end of the dissertation reveal that 
the Ameri= 'iterature and the American poctiy anthologies contain 
approximau j 32.4 of Dickinson's poems per book as compared to 15.9 of 



\ HMMMKlht iteond moit frequently tnthologited ptfet amoni thoit 
\, AirvtytdX and the freshman eomposition reiden. the Introduction to 
. llMlMft tnts. and the inUoductlon to poetry texts conuin approximately 
fkM of hei poemi per book is compared to 7.2 ofShakespeare's (the most 
: i fr aq uifttl y intholofited poet imong those surveyed). Only the numt>er of 
PMMtwAided In each antholoiywu counted; word counu were not 
Mlda. Hence, the compa,*^sons drawn in the ubles ar^ more accurate in 
MM casai for Shakespeare than for Whiunan whose most frequently 
•Mholoiiicd poems are most always longer than Dickinson's. On the other 
hand, the tables often reflect that in certain decides, as compared to 
prtqidini decades, increasingly more Dickinson poems were chosen than 
whiunan poems. 

Ihe summary ubles ilso include i listing of the twenty*fi ve Dickinson 
poemi which have been most frequently included in the texts surveyed. The 
mitority of these poems, by the consensus of her most distinguished critics, 
art **|reat,** but a few of lesser merit have also been anthologixed frequently ^ 
while br superior poems have been neglected. Her most frequently 
anthologized, as well is her most frf»quently explicated poem is "Beciu^ I 
eould not stop for Deith-.** Six of the critics surveyed praised it highly. On 
the other hand, two of the critics surveyed dispanged "I never saw i 
Moor*." which, though high on the list o^'her most frequently inthologixed 

Kms, has shown a decline in populirity in recent decades. Because 
kinson is such i frequently anthologized poet in college textbooks, it is 
nasaurini to see evidence that the Dickinson poems which students read are ' 
more anAiore frequently among her best 



AN EXAMINATION OF VALUES CONTALVED IN 
REPRESENTATIVE AMERICAN UTERATURE ANTHOLOGIES 

Order No. 8004(57 
Constant. Anne Perry, .Ed.D. University of Virginia, 1919. 242pp. 

Traditionally, educational institutions have been involved in the 
transmission of cultural norms and values. Sometimes these values are 
intentionally incorporated into the "formal" curriculum; sometimes, 
however, certain values can be discovered in the so-called "hidden" 
curriculum of an educational setting**the unintended or seemingly 
unapparent communication of ceruin ideas, beliefs and attitudes which are 
part of the overall instruajon. One area of education which has traditionally 
been the subject of values controversy is that of English Education- 
, particularly, the teaching of literature. 

This study defines and examines what values are*-how they are 
.promoted and acquired ant/ wh> they are inseparable from the educational 
process as a whole. The leaching of literature, which is central to any 
examination of values education, is discussed as a means by which va.*ues 
may t)e extracted and analyzed for pedagogical implications. 

This study incorporates tri*level value-ccniered literary analyses at one 
hundred twenty*five selections taken from two represenuUve high school 
literature anthologies; American Literature: Themes and Writersby 
McGnw*Hill Book Company, and the Seholostie American Literature 
Protfom by Scholastic Book Company. This analytical technique is used to 
examine literary themes and inherent values within the chosen selections**a 
33% sample. Also included are descriptions of textbook fonnatting. 
organiution. and generic and authorial represenution. The study concludes 
with a summary of observations based on the findings and suggestions 
regarding the utility and worth of the aforementioned anal)tcal technique 
insofar as concerns the overall rationale and goals for the teaching of 
literature. 



A STUDY OF TWO TEACHING METHODS EMPHASI.llNC THE 
RESPONSES TO LITERATURE OF JUNIOR COLLEGE 
STUDENTS ^ Order No. 8004804 

Do»a, DOLSIE WiLUAMS. PH.D. Univinify of Pittsburgh, 1979. 120pp. 

Researchers and teachers of English today believe there is value to the 
study of classroom students* individual responses to literary works. They see 
Uteratute as a compl> ed communication between reader and text 
Authorities have c>»t • ^i^or go«}s for using students* individual responses 
that the sttJdenls inc. in self uust, improve in thinking ability, and 
peroeive the world in relation to her or to himself. 

This study was an effort to determine whether having community college 
studenu and instructor identify and recognize alternative personal responses 
does enhance self concept, improve problem-giving ability, and increase ' 
the numbers of and kinds of responses. It was also an effon to detemtine 
which of two teaching methods achieves better those same ends. 

One ex perimenial group were two classes of freshmen and sophomore 
studenu who enrolled by choice for the Fall 1978 course in AmcHan 
literature conducted by the researcher at Butler County Communi^*--^ 
College, Butler. Pennsylvania. The other group were two classes of studentt 
who enrolled for the Spring 1979 course at that college. The course was a 
three*hour credit course which met three times a week for the SO-minute 
day classes. The research was conducted on S6 students who completed all 
tests, with 28 being from each group. Twentytwo works and a final 
examination were selected for the study, one from each of the authors 
covered in the course, plus the final examination of the course. 

Teaching emphases in the Fall Group were primarily upon using 
"thinking/' •'feeling." and "associating." Effort was made to make the 
studenu feel free in their responses. Teaching emphases for the Spring 
Group were upon having students use the Purves categories of response, 
and respond to assignments by categories in as many ways as possible. In 
addition to being given a Purves category handout, each of the response 
essays of the Spring Group alternated using one of the four m^or Purves 
categories and then a 'Tree'* response. 

The Watson-Glaser Critical Thinking Appraisal and the Personal 
Orienution Inventory were administered as pre- and ' post-tests to both 
groups. On the pre-tesis. students from both groups were found to be 
reasonably similar in the ;i9 measurements of the two tests. Response daU 
were assembled by coding under the Purves category system the #1 and 
4f 19 response essays and the final exams. 

Findings were that: (1) The two teaching methods uken together or 
separately did not change the critical thinking abilities of the students. 

(2) Although the two teaching methods uken together did not significantly 
change the students' self concept, the Fall Group improved more than the 
Spnng Group in all measures of the Personal Orientation Inventory, and 
significanily more than the Spring Group in certain of those measures. 

(3) Regarding response information, the groups collectively and 
mdividually made more responses, and more kinds of responses oh the 
response essays of their finaJ examinations that they did on initial ungraded 
response essays. Separately, the Spring Group made more responses and 
more kinds of responses than the Fall Group on the final examinations: but 
me Fall Group made more responses and more kinds of responses than the 
Spnng Group on the # 19 ungraded response essays. 

Conclusions were that the methods used in the Fall Group were superior 
to those used in the Spring Group and were preferred by the students. 
However, students in both groups became tired of writing response essays. 
The researcher believes that using response essays is a good way to vary 
classroom procedures. However, she believes that for the community college 
students who were the subjects of the study, no more than one-third of the 
classes should be devoted to using written response essays. 



STUDENT ATTITUDE: A COMPARISON OF SCIENCE FIC- 
TION LITERATURE AND READING VALUES 

Order No. 8000061 

COOK. John T.. Jr., Ed.D. Brlgham Young University, 1979. 
167pp. Chairman: W. Dwayne Belt 

The purpose of this study was to determine how student 
attitudes regarding science fiction literature and reading 
would be affected by exposure to a teaching unit of science 
fiction literature. 

Using data from 168 tenth grade English students on three 
ability levels, it was found that exposure to a science fiction 
teaching unit could not significantly alter reading attitudes 
and attitudes toward science fiction literature. 

ERIC 



THE DEVELOPMENT OF EMPATHY THROUGH CHIL- 
DREN'S UTERATURE Order No. 8001372 

FAUVRE, Mary, Ph.D. University of California, Los Angeles, ^ 
1979. 175pp. Chairman: Professor Norma D. Feshbach 

The primary purpose of the present study was to investi- 
gate the use of children's literature as a medium for enhancii^ 
the development of empathy in children. A secondary purpose 
was to examine the relationship between children's Responses 
to Stones and other characteristics related to the development 
of empathy. The study was conducted in order io identify spe- 
cific literary criteria which may be involved in enhancing em- 
prthy.« Appreciation of such criteria might be used later to in- 
form editorial selections for reading textbooks. 
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Tto proetdurt involvtd tht id«ntincation of thrtt atylMle 
Utorwjr •!# mt nts that may h§ ralatod to t lioltixig an t mpathte 
rtapo«M from rtadtra. Tht tit menta thua idautlfied wert : 
(1) dialoguf involf Ing tha main charaotar; (2) Uek of editorial 
tommmUry by tha author which labaltd or idantlfiad tht char- 
aotora' omotlona; and (3) point of ¥law of tht main eharaetor. 
Ixoarpti from four atorlaa were aeleoted in which theae three 
Utarary tlementa were preaent: Leo, The Little 8t> Bernardi 
, by Dorothy L*Hommedleu; Tom Sawyert by MmrirTwaln; A 
Troe Orowa in Brooklyn, by Betty Smith; and Pandellon iffm» 
by Ray Bradbury. Each of the four aelectioijjk waa modified 
throe tlmea ao that a different literary .element waa excluded 
each timo. Thua» there were four veraiona, or oonditlona, of 
ail four atories. 

The aample conalated of 64 third and fourth grade boya and 
girla who were randomly aaalgned to one of the four oonditlona. 
Kftch aubject met Individually with an Experimenter for approx- 
Immtely 30 minutes. The Experimenter read aloud the four 
atorlea« all from the same condition. After each atory, the 
aubject waa aaked two queationa: 'How doea that make you 
feol7\aiid 'About how much [do you feel that emotion] ?' 
Theae anawers were coded and scored for each atory, and 
were the primary dependent variable, The scores were inter- 
proted In a repeated measure de'sign^ using an analysis of 
variance procedure.^ In addition to these scores for each 
child, farther data were available for 43 9ubjects in the sam- 
ple, from measures assessing abilities in Affective Matching, 
Emotional Responsiveness, Empathy, Spatial Perspective* 
taking, Social Comprehension, and verbal and reading abilitlea. 
Children's scores from tlie ^lesponse to Stories measure of 
this study were correlated with their scores for these seven 
measurea, as a secondary analysis. 

Results from the analysis of variance showed a significant 
interaction between story and condition, indicating that for 
some stories the presence or absence of specific literary ele* 
manta had an effect on the children's empathic responses. A 
test of simple main effects showed that the stories most influ- 
enced by the changes in literary elements were Tom Sawyer, 
involving fear and sadness, and A Tree Grows in Brooklyn, 
Involving anger and sadness. For Leo, The Little St. Bernard 
(pride and happiness) and Dandelion Wine (happiness), the 
presence or absence of specific literary elements did not re- 
sult in notable changes In the children's responses, In add!- 
tlbo to these findings, significant sex differences were lound, 
with boys scoring higher than girls on three of the four 
stories.' 

In the correlational analysis, comparisons showed no sig- 
nificant correlations between the Response to Stories measure 
and tha other seven measures for boys. For girls, however, 
there was a modest negative correlation approaching signifi- 
cance for the Response to Stories scores and Affecting Match- 
ing, and a modest positive correlation approaching signifi- 
cance for the Response to Stories scores an^motlonal Re- 
sponsiveness. Results were Interpreted for cnelr psychologi- 
cal Implications in relation for the development of empathy, 
and for their educational implications considering the use of 
children's literature in the classroom as a medium for en- 
hancing empathy in children. 



THE PORTRAYAL OF BLACK AMERICANS TS PICTLHES AND 
CONTENT L\ THE CALDECOTT AWARD BOOKS AND HONOR 
BOOKS FROM 1938 1978 Order No. 8002358 

FkANK. Zo^MA ANN Lloyd. Ed.D University of Missouri* Columbia, 1979, 
193pp. Supervisor: Dr. Richard D. Robinson 

Furpose. The purpose of this study was to investigate the qualitative and 
quaniiutive portrayal of Black Americans in illustrations and content in the 
forty two Caldccott Award Books and 135 Caldecott Honor Books from the 
inception of the Award in 1938 to the most recent awards in 1978 Answers 
were sought for the follov^ng questions: (1) What is the quality and 
quantity of Black representation in illustrations and content in the Caldecott 
Award and Honor Books from 1938-1978? (2) Do comparisons by periods 
show a sifnificani difference in ireatment of Black characters in the areas of 
analysis during the four historical periods outlined in the study? The 
-^"-cs were assessed in terms of specific criitria designed for the study. 



TT^e two main objeciivei were lo describe how Blacks appear in these booki 
with respect to the criteria used in the study, and to assess the changes with 
respea lo time. For the purposes of analysis, the books were divided into 
fdur ten year periods. 

Proadurt In order lo asseu the qualiutive and quantiutive depiction of 
Black Americans in the forty two Caldecott Award Books and 135 Caideoott 
Honor Books, the investigator devised an analytic insuoimenl which was 
applied to the literature to analyze the illusuations for stereotypes, and 
Uf^tyles. The stoo' line was analyzed in terms of relationships, standard for 
success, viewpoint, and racial bias. The language factor was analyzed ft>r 
derogaloo' names, epithets and dialect The effects of the book on the 
child's self image was also studied. The number of Black character was 
calculated The instrument utilized contained six evaluative criteria or 
categories which were completely and thoroughly defined in writing and 
referred to whenever necessary during the evaluation process. Using these 
criteria, each bo4^u wed on a Book Evaluation Fonm indicating whether 
the book's content and illustrations were anti-radst. non^racist, racist by 
omission and/or commission, or not applicable in the following categories: 
(1) Piaures and lllusUaiions. (2) Stor)' Line, (J) Loaded Words 
(4) Characterization. (5) Setting, and (6) Overall Contribution. The 
findings within each of the categories were assessed for each book awarded 
during the periods studied: 1938-1947. 1948-1957. 1958-1967. and 1968- 
1978. Comparisons between the periods were also made. First, the 
combined total of the Caldecott Award Books and Honor Books were 
assessed as a group. Second, the Caldecou Honor Books were examined as a_ 
separate group. Third, the Award Books were evaluated as a separate group. 
The investigator's evaluations were supplemented by the evaluations of two 
trained coders who also read the 177 books. The training session^ consisted • 
of three two-hour sessions and one three^hour session. Content Analysis was 
used to assess the books under study. The treatment of the data was based 
upon a Ipngitudinal consideration of the obtained dau. indicating the sutus 
of Black portrayal and the changes which occurred from^l938-1978. On the 
basis of these data, certain conclusions were drawn by uUlizing the 
combined metiiods of historical and descriptive analysis and interpretation. 
The findings were expressed in terms of frequencies and percentages. 



UTERATL'RE AS ENCOUNTER: THEORIES OF CRITIOSM, 
COGNITION. AND TEAQttNG IN THE COLLEGE CLASSROOM, 
.WD A DESCRIPTION OF INTERPRETS E INQUIRY, A 
TECHNIQUE FOR LEADING DISCUSSION Order No. 8005744 
GOLDBEao. Marilyn Karasek. Ph.D. Indiana University o/Pennsyl^nkk 
1979. 212pp. Chairman: Frank T. Como 

The literature in thrccf broad areas of study revealed an unexpected 
correlation with practical implications for the teaching of literature to 
college-age students, a correlation implied by . the phrase used throughout 
this study, •'a subjeaive cognitive approach to literature." The cognitive 
aspect of subjective responses accents the higher cognitive skills of 
interpretation, synthesis, and evaluation. 

Many recent theories of literary criticism have acknowledged the 
importance of the responses of individual readers to works of literature. 
. Spanning a spectrum of subjective attitudes, these studies recogniie that the 
individual reader is responsible for final interpretations as well as feelings 
about the works read. An implication for teaching is the value of sharing 
responses so that students can reverse or reinforce their own. 

Recent theories of cognition have provided models of information 
processing that support this subjective approach. Explored in this study are 
relevant aspects of theories of Jean Piaget and Jerome Bruner as well as 
elaborations by Ulric Neisser and I^cv Vygotsky..all explaining in somewhat 
different ways the activities of human minds when confronting mformalion. 
Perception, conception, assimilation, accommodation, categorization, 
memory, motivation, and spontaneous or non-spontaneous learning all of 
these concepts arc pertinent to teaching, all sue:»sing the value of learning 
that is active, insightful, and inter- related. 

Tht classroom technique that promotes these values is discussion, a 
technique that has received some support in empirical studies and one that 
is especially relevant in the teaching of literature. Whereas lecture classes 
might produce somewhat better results on tests that measure subject 
mastery*, discussion classes provide increased motivation, more positive 
attitudes and some improved delayed recall. Some of these latter values are 
among the most imporunt in the teaching of literature. The variety of 
possiole goals of teaching hicrature and the import;\ncc of correlating the 
classroom procedures with the goals of leaching are two basic premises of 
this study. 
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Dill upon condudei with i profile of Ave dtsies uught by this writtr 
HriAia ptfUGular discuuioo technique timed at developing active insishtAil 

iMiikiiii ibout Comid'tifiarr ((f Darkness. The technique, ctUed 

""tiiltfmave inquiry.** is deicribed. and the ^ue of Interpreudon is 
kiveaD|iMd within the perspective of Bloom's taxonomy of the thinking 
pmsessa The students who are profiled are members of freshman 
composition classes st the Altoona Campus of the Pennsylvania Sute 

UalvmltyjKho read the novel as the basis Tor writing s pipr l These 

Itiidtntt respond^Ml to a survey, and rimitt wer^ 

~ answer, informally, seven questions: (1) What were student responses to 
their reading of ^eaft qfDorknexd (2) What were their responses to the 
novel after ttiey discussed it? (3) In general, did they prefer lecture, 
discussion, or any other format in their classes? (4) Did the studenu feel 
stimulaled or exdted by the discussions? (S) Were the students able to refer 
ideis in Hmn cf Darkness to their own lives? (6) Did the studenu regard 
; the disoittion classes as situations wherein a memofible quantity of 
lafonnatkMi was generated? (7) Did the students lisun closely and respea 
what their classmates said during the discussion? 

Finally, this study is completed with a short excerpt of the transcription 
of one class, an exoerpt later anaHyzed for the role of the teacher in initiating 
and maintaining'the discussions as well as for the various ways the students 
interacted 



THE USES OF APPALACHIAN CULTURE AND ORAL 
TRADITION IN THE TEACHING OF LITERATURE TO 
ADOLESCENTS Order No. 8001744 

HATHAWAY, Joyce Alley Toothman, Ph.D. The Ohio State 
University, 1979. 182pp. Adviser: Professor Frank Zldonls 

The purpose of this study Is to discover what literature ^ 
hat been written on the use of folklore In the junior high 
ichool and high school English classes, und to suggest ways 
in which Appalachian folklore reflects the values of Appalach- 
ian culture, and to explore ways in which the oral traditions o( 
tht culture may be put to use In English classes. 

A aurvey of the existing lite ra cure on the use of a folklorlc 
approuh to Imaginative literature indicates that the writing in 
that filid has been iparse'aiid that virtually nothing has been 
published linking Appalachian lolklore to the teaching of litera- 
ture. Still Appalachians have had a strong oral tradition, and, 
. a more important consideration for Ohio educators, migrants 
from the mountain regio!i constitute what may be the second 
largest minority group in Ohio public schools. 

Though Appalachian society is changing, for complex his-, 
torical, economic, and geographic reasons mountain people 
continue to hold fast to cultural values which distinguish them 
from mainstream culture. These values, primarily traditional- 
ism, the strength of kinship bonds, attachment to place, and a 
fundamental religious faith, are rooted In the culture even 
when Appalachians migrate to urban areas outside the moun- 
tain region. There the values orientation of Appalachians may 
come in conflict with the institutions o^ the larger society, 
particularly the public schools. 

For over half a century the Appalachian region has pro- 
vided a rich and varied harvest of folklore for amateur and 
professional folklorlsts. Ll^ other aspects of culture, the 
folklore of a people not only mltrors the cultural values but 
serves to reinforce them as w^l*. Through an under standlrig 
of the culture and the folklore It produces and perpetuates, 
one gtifls Insight into the dynamics of Appalachian society. 

Of more relevance to the teacber of English are the paral- 
lels that exist between the genres of the oral tradition and writ- 
ten literature. Put to use in literature classes the folklorlc 
approach to literature serves several Important purposes. It 
* eiv^bles the student to appreciate his own cultural heritage. It 
reveals the universal eoncerns of man which are cross cul- 
turad but take distinctive forms In various cultures. Thus, It 
provides insight into cultures outside one^s own. Further, 
speclflt genres of folklore contain structures and themes 
which correspond to those that appear in genres of 'jvritten 
literature. As a strategy for using folklore in English classes* 
a progression from a simplest and most familiar to more com- 
plex forme Is suggested. Dialect and proverbs constitute the 
first steps. The family folklore, which cuts across all genres 
^ 'olklore Is explored. Legend, a form with which adoles- 

ERIC 



cent! are familiar, follows. Finally, folktales, the most ecphia- 
tieated of folk narratives, are discussed. Because the Jack 
Tales are a peculiarly Appalachian form of folktale, the empha-* 
sis Is on these mountain variants of Mfrchen . Parallels are 
drawn between these genres in the oral tradition and the Ir uae 
In fiction. The Jack Tales, for example, recreate the cycle ol 
the hero, a form that pervades many forma of fiction* 



A HISTORY AND ANALYSIS OF THE WILLIAM ALLEN WHITE 
CHILDREN'S BOOK AWARD Order No. 1003611 

HEliAiH,BARaMtARimi,PH.D. Kansos Stale Universiiy,l9l9 . 417pp. 

The William Allen White Children's Book Award-esublished in 1952 
to honor a smalHown Kansas newspaper editor known Tor his Tolk^ 
ttiedty, Winiam Allen White-*was the first sute reader's choice award Tor 
children^Eech year Kansu studenu in grades Tour through eight choose 
their Tanirite book. Trom a master list of Touneen to twenty-two titled 
selected by represenutives or educational organizations throughout the 
state. The winner author is invited to visit the state to recei^ve the award**i 
bronxe medallion-tnd meet with children, parents, librarians, and teachen. 
The William Allen White Award thus encourages the reading ofgood 
books, acquaints Kansas schoolchildren with authors, and serves as a model 
for.the.eSAblishrnent of other sute awards as well. 

The prinrury purpose of the study was to document-using oral-history-^ 
technioues-the rounding ind early development of the award program. 
Taped interviews with persons who effected and affected the progrun ^ere 
used to piece together the significant events in the twenty*six year history of 
the award. Secondary objectives of the study included describing the 
administrative and operational procedures for the award, analyzing the 
aw» rd program in terms of uends in participation, book seleaion. and 
winning genre, and esublishing the reading preferences (by genre) in the 
1977-7g voting. 

Conclusions reached as a result of the interviews and analyses suggest 
that the basic simplicity of the award program with its involvement of 
educators icross the sute on the Book Selection Comminee has been a 
major factor in the success of the award. Budgeury problems exist, but the 
program continues to receive support because of its popularity and publicity 
value for its sponsor. Emporia Sute University. Operational procedures for 
the award have changed iittJe. but involvement in the program has increased 
from S% of the eligible population to a high of 39% (1972) and subllized. 
Participation by school districts is fairly evenly distributed throughout the 
sute. 

Stories of realistic fiction are most oftcr chosen as winners of the award 
with animal stories-boih fanciful and realistic-'- well-esublished favorites. 
Titles of information, poetry, or traditional literature seldom receive 
proportionate shares of the vote. Distinct differences in the genre 
preferences of fourth and eighth graders were observed in the 1977*78 
voting, with fourth graders choosing fantasy and eighth graders selecting 
realistic and historical fiction c 

Recommendations, including the esublishment of a Task Force to study 
the effectiveness of the program, the endowment of the award, and 
encouraging increased involvement through participation packets 
distributed by university personnel visiting in the schools are made. 

The William Allen White Children's Book Award (according to those 
interviewed) has influenced the availability of good literature for children** 
including the blind and visually handicapped-in the sUte. brought 
recognitiO!) and additional collections (May Massee) to the university, and 
encouraged many children to enjoy reading and practice the democratic . 
right to vote. 

/ 



RESPONSE TO LITERATURE Ui A SCHOOL ENVIRON- 
MENT, GRADES K - 5 Order No. S001746 

HICKMAN, Janet Gephart, Ph.D. The Ohio State University, 
1979. 256pp. Adviser: Professor Charlotte S. Hack 

Using an ethnographic approach, this study explored chll-* 
dran'a response to literature in nabiral classroom environ- 
mental The major purposes were to identify a broad range of 
response l^ehavlors, compare age^level differences, and dis- 
cover patterns related to classroom contexts. The investi- 
gator acted as a full-time participant observer in an open- 
space, informal classroom elementa ry school Including grades 
Q K-5. Three groups totaling 90 chUdfen and r^esenting K-1, 



4 

difference on book selection Tor third and fifth grade students as related to 
display technique. Using the chi square and analysis of variance suiisticil 
procedures, it was found that there ^as a significant difference and three 
dimensional displays were more effective motivators of book selection. 

The dau indicated that realia collections were n\ost efTectlv^ in evoking 
interest, however, there did not appear to be a relationship of preference to 
grade level. The live animals, an unmodified realia collection, were most 
preferred display by students. Other realia collections were also identified as 
^being Important to students* book selection and interest It appears that 
student-made projects evoke much student attention. Bulletin boards are 
more readily recalled for a longer period of time than other displays, 
o however, high interest and personal involvement are necessary cues fbr the 
recall. Children's interests and current affairs are important in motivating 
book selection aid play an influential role in display effectiveness. 



1*S, ftttd 4-5 grade Uvelt wero itudled during the f Iret four 
aiQKlta cf the school ynr. Each group was tho eubject of In- 
tMilvt Qb«f rvatton for at laaat 20 tohool dayi, although i run- 
nlag aeoount of major rtaponat tvanta wat maintained for each 
f fo«p ttutaighout tht atudy. Evidence wai collected In deacrtp- 
tlvt Mits and anecdotal recorda, taped dlacueslcns and Inter*, 
vtova wlUi children, and photographa of chUdren'a work. Al- 
though the primary focue wae on the teachexa' own literature 
prpgrama, the Inveatlgator did Introduce and ayatematlcaUy 
eoUect raaponaee to one picture book to I'aclUtate comparlaon 
acroaa grade lovela. 

The llndlnga Indicated that children expreaaed reaponae to ^ 
literature In a variety of waya, many of them different from 
conventional oral or written response statements. Informal 
sharing, browsing and other contacts with books, and free com- 
ments wsre the prevalent spontaneous responses; nonverbal 
bshaflora Indicated children's reactions as a story was being 
read. Other responses were seen In actions such as Imitating 
or demonstrating meanings, In drama. In making various prod- 
ucts (pictures, games, collections) based on literature, and In 
writing with a story as model. 

In the comparison of grade-level groups. It was evident 
that some types of responses were especially common at a 
particular age level; for example, dramatic play and actions 
with the K-1 group, sharing and demonstrating proficiency In 
rsadlng with the 2-3 group, and the expression of strong likes 
Md dislikes at the 4-^5 level At all levels, children were con* 
cemed with making sense of a story, in the case of related 
selections, they were more likely to comment about slmllarl- 
tits than differences. 

Overall, responses reflected the children's level of think- 
ing and language development. For Instance, young children 
centered on parts rather than wholes, whereas older children 
geasraliaed more. Young children tended to Itemize story 
characters, which were often Identified ^enerlcally, while 
older ones were more likely to represent characters In rela- 
tion to one another. Althoitgh K-1 children could talk about a 
story's lesson in terms of particular characters and events, 
4*5 children could explain meanings In language dlsembedded 
from the immediate context of the story. 

The teachers in the study. Influenced the responses that oc- 
curred by providing many books, often theme -related, %vid 
allowing for their maximum accessibility. They rerd aloud 
STSry day, discussed books frequently, furnished materials 
and suggestions for book extensions or activities, and provided 
for group sharing and display of literature-related projects. 
The evidence suggests that at least some expressions of re- 
sponse within these classroom contexts were rule-govemedi 
children seemed likely to talk about a book they could touch, 
or to offer comments to a fallow reader, or to work with a book 
which had been legitimized by the teacher's attention. 

In other patterns, response to literature was seen to be 
long term and cumulative. Children returned to familiar stor- 
ies in different contexts, and developed response products over 
a period of time, sometimes with reference to multiple scurces. 

This study indicates that children's expressed response to 
literature Is largely context-dependent and should be Investi- 
gated further In those terms. 



THE MOTIVATIONAL EFFECTS OF VARIOUS DISPLAY 
TECHNIQUES ON BOOK SELECTION OF ELEMENTARY 
SCHOOL CHILDREN Order No. 8012467 

HOLUMAS, BavA BiSE, Ed D. The Universiry of Tennessee, 1979 164pp . 
M^jor Professor: Paul C. Bums 

The purpose ofthis study was to determine the effect of various display 
techniques used in the school library on student book selection. The study 
also examined the recall time of various display techniques and the 
relationship of display technique preference to grade level of the pupils 
A survey of 550 students in grades 1 through 6 in Rocky Hill School. 
Knoxville. Tennessee, was taken to determine technique preference and 
display recall using recall as a measure of interest The survey was also used 
to detenhine book selection a related to display technique An interview of 
4 nrttified random sample of uie students v/as used to supplement the 
Jffi^ngs. A special study was designed to determine if there was a significant 
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IMPROVING COGNITION OF LYRIC POEMS: AN 
INTEGRATED APPROACH FOR THE TEACHER OF ENGLISH 

Order No. 8007094 
Jones. Danny Curhs. Ph.D, Indiana University o/Penn^lvonia. 1979. 
163pp. Chainnan; Frank T. Como 

To assist college freshmen in the cognition of lyric poems, teaching 
strategies ba5ed primarily on speech act theory, psycholingulstic reading 
theory^generative-uansfonnationa] theories of semantics and syntix, and 
subjective literary criticism are proposed 

The lyric poem is seen to consist of a particular kind of cummunidtive 
act, in act by the poet which carries the illocutionary force of an invitation 
as well as the illocutionary force of a request The reader is invited to ^ter 
the world of the poet's imaginings and is requested to believe as tha poet 
believes and feel what the poet feels. The lyric is characterized by frl^iuent 
flouting of ordinary speech convention. Heuristic procedures are designed 
to help prepare inexperienced readers of lyrics to gain comforuble entry • 
into the worid of the poem by integrating the nature of the poet's invitation 
and request intoxhe world of their own lives and experiences and by 
priming their cognitive systems to anticipate situations whidi may pose 
cognitive challenge once the poem is real 

Post-reading classroom activities are designed to assist students in the 
perception, comprehension, and interpretation of structures which contain 
heavy semantic loading (multiple meanings and associations), ambiguity, 
and metaphor-phenomena which occur frequently in lyric poems and 
which are seen to pose significant readabilir/ problems for inexperienced 
readers of poems. 

To help students deal with heavy seman ic loading and lexical 
ambiguity, a feature analytic teaching model is proposed. In the dassroom* 
students piepare modified semantic feature lists for imporumt words, lists 
which consist of four types of information about the words: (1) Broad 
Semantic Categories (semantic mrkers). (2) Denotative Meanings 
(distinguishers), (3) (^nnotative Meanings (subjective responses), and 
(4) Associative Meanings (all other words or phrases in the poem which 
relate in some way to the word Uiider scrutiny). Once the lists are compiled, 
analysis is made of the possible meanings, associations, and 
interrelationships of the words. Synuctitc ambiguity may be dealt with 
through exercises in which sentence content is broken down into deep 
structure components or through exercisgs in which sentences are 
paraphrased. 

To assist students in the handling of metaphor, proposed is an exercise 
in which students compile contextual feature lists for words which represent 
both sides of the metaphoric equation. Students then perform an analytic^ 
procedure in which significant similarities and differences between both 
sides of the meuphor are perceived, comprehended, and interpreted in the 
light of the context provided by the poem as a whole. 

It is concluded that implementation of the proposed leaching models 
and procedures can lead to improved cognitic." of lyric poems by 
inexperienced readers and can contribute significantly to the development 
of independent readers. 



AN ANALYSIS OF ETHNIC BIAS LN FKHIONAL CR^RACTERS 
IN HIGH SCHOOL UTER.\TLRE ANTHOLOGIES 

Order No. 8004814 

Joseph. Ceceua Rosemarie.Ph.D UniyersiryofPiii5burghA979. 139pp. 

The purpose to this study was to anal>2e the fictional content in selected 
eleventh grade literature anthologfes published since 1968 for the evidence 
of ethnic bias in terms of the stereotypmg of ethnic minority charaaers. The 
sample consisted of 244 fictionaJ works. 
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A <|umtiuyve form (Diu Form I/Fictional Content) wis used to cdlM 
Hid codtlht diU. The selections were coded: (i) a selection included a 
minority tlhnic character and was written by non*ethnic minority author. 

(b) a Nitcdoti had identifiable ethnic chiraaers unrelated to this study, 

(c) a ultction had no ethnic minority characters but demeaning or 
4ira|atOQriutemenu were made about ethnic minority groups, (d) a 
itlectioii had no ethnic minority character, (e) a selection was not 
analyiable based on the esublished criteria. 

A qualiutive form (Dau Form II/Ethnic Bias Indicators) was applied to 
dKM selections that were coded "a.** The criteria and checklist of questions 
were generated from Perspectives on School Print Materials: Ethnic Non^ 
Sixistatid Others. (San Francisco. California; Far West Laboratory for 
Educational Research and Development, 197S) and ''Criteria for Teaching 
Materials^in Reading afid Literature.*' (National Council of Teachers of 
English. 1970). The four major criteria us^d to identify the caiegor> of 
iMreotypy were the positive or negative rating of individualization, central 
role, positive role and verisimilitude. 

Hypothesis, The assimilationist ideology based on dominant*ethnic 
(Anglo*Stxon monocultural model) thinking is reflected through the 
Actional charaaerization in the majority of selections. 

Finding /• Fictional content in eleventh grade literature anthologies are 
inclusive of Afro* American characters; however, of the nineteen selections 
vinritten by non*ethnic minority writers which were read and analyzed, ten of 
the thirteen selections with Afro-American characters showed evidence of 
ethnic bias as refleaed by stereotypy. Finding 2. Fictional content in 
eleventh grade literature apthologies are inclusive of AmericanMndian 
characters based on the fact that three of the inclusions were represc^nied by 
one selection. "The Bear" by William Faulkner. Findings. Fictional content . 
in eleventh grade literature anthologies are inclusive of Mexican*Americu) 
chiracters: however, two selections with Mexican*American characters 
showed evidence of ethnic bias as reflected by stereotypy. Finding 4. 
Fictional content in eleventh grade literature anthologies did not include 
A$ian"American (Chinese or Japanese) nor Puerio-Rican American 
characters. Findings. Fictional content in eleventh grade literature 
anthologies included Afro-American, American*Indian and Mexican* 
American authors but Asian*American and Puerio*Rican-American authors 
were not represented. Finding 6. There was no increase in number of 
fictional works regarding the representation of ethnic minority characters in 
comparing an earlier ediuon of an anthology with the latest edition by the 
same publisher. 

From this study, the following conclusions have been drawn: (1) There 
is some reflection of cultural diversity in the fictional content of high school 
literature anthologies even though there is a lack of representation of Asian* 
Americans and Puerto Rican* Americans. (2) Some stereotypy was 
identified but ii is not evidenced in the treatment of every ethnic minority 
character. (3) There has been no increase in the number of selections with 
ethnic minority characters in the fictional content of high school literature 
anthologies in the later ediuons by the same publi!;hers. 



EVALUATION OF A CHILDREN^ LITERATURE PROGRAM 
DESIGNXD TO FACIUTATE THE SOCIAL INTEGRATION OF 
HANDICAPPED CHILDRfeN INTO REGUUR ELEMENTARY 
CLASSROOMS Order No. 8001773 

Leung. Esther KauTo. Ph.D. The Ohio State UniversityA919. 299pp. 
Adviser: Professor John 0. Cooper 

A children's literature program, designed to faciliute the social 
integration of handicapped students in the regular elementary classroom, 
was implemented and evaluated in three suburban primary classrooms. The 
• effectiveness of the program was assessed through (1) direct observation of 
behavior change in the integrated classrooms; (2) sociomeiric measurement 
of handicapped students' social sutus; (3) handicapped an 1 regular 
students' opinion change concerning handicapped people; and 
(4) e^yerimenul teachen' evaluation of the program. The program was 
based on ten short children's stories and discussions about handicapped 
people. Three regular elemenury teachers participated in the study. Each 
tetcher had two handicapped students integrated into her room. The 
teacliers read one story a day. for ten consecutive school days, to their 
individual classes. Tollowed by structured discussions on the characteristics 
and desirable interpersonal behaviors with handicapped people as depiaeu 
by each story. Two trained observer j observed and recorded social 
interaction between the handicapped students and regular students, and 
between the handicapped students and their regular teachers, before, during 
and alter the implementaticii of the children's literature program. A 3Mtem 
sodoineuic measure and a 12Mtem opinionnaire were administered to tt«e 
e«perimcntal classes before and immediately following the literature 
or ^ Experimental teachers evaluated the program at the conclusion of 
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tije obiirvationa^ study. Interval-recordings of observed behaviofsei * 
displayed by multiple baseline |raph»indieated no clear AincUonal 
relationship between sodal interaction and the literature prograia The 
administration of the opinionnaire pretest confounded the re$ulta» ai 
poflUveaAd neutral interaction between teachen iind. handicapped atudente 
^ livmaaed while negative Interaction decreased fofloirfng the administfadoD 
of the pretest in all three classrooms. Positive and neutral interaction 
between handicapped and regular students increased markedly in one 
classroom after the opinionnaire pretest Positive and neutral interaction 
increased or maintained while negative interaction generally deottaed, 
between all handicapped students and regular studenu in all daairooma ai 
Che literature program was implemented. This condition mainuined during 
post-Drogram follow-up observations. The saiometric prepost teftt revealed 
that five handicapped students' social sutus did not improve after the 
literature program. Responses from the opinionnaire prepost tests indicated 
that students became more favorable in their opinions and valuei of 
handicapped people. Correlated t-vaiue$ revaled that the opinion change 
was sutistically significant for the three classes and in each classroom. 
Teachers' written evaluation was favorable to the literature program. They 
considered it as effective in faciliuting social aocepunce of handicapped 
students in the integrated elementary classrooms. 



THE EFreCTS OF FACTUAI. RECALI- OF IHRtlE METHODS 
OF PRESENTATION WHEN READESG TO CHILDREN 

Order .No. 8010683 
McBwDE. Susan Lvnne Roney. Ph.D. The University of Akron. 1980. 
186pp. 

This study examined the efFecls that three methods of presenution had 
on factual recall scores when reading to children. The three methods of 
presenution were auditory, visual, and tactual. Students were read to from 
either a realistic ftction selection from children's literature or from an 
academic textbook. Raw scores on a section of the Peabody Picture 
Vocabulary Test and a selection from the McCall-Crabbs Test Lessons in 
Reading were covaried to account for individual differences. After being 
read to, students were given a factual recall evaluation using an instrument 
designed by the researcher for the selections read. The population came 
from fourth, fifth, and sixth graders in an outer*city school. 

Multiple linear regression models were used to obtain an P-test score for 
each hypothesis examined. Significance was found in the following general 
areas: (a) auditory and visual presentations result in significantly higher 
factual recall scores than tactual presentations when reading to children, 
(b) listening to realistic fiction results in higher factual recall scores than 
listening to social studies text material, and (c) verbal ability and reading 
achievement scores are significant predictors of factual recall scores when 
reading to children. 

The review of the literature discussed reasons for reading to children, 
techniques for reading aloud, and reasons for using variety in lesson 
presentations. The research findings coupled with the literature review 
suggested many additional research possibilities. 



YOUNG ADULT REAUSTIC FICTION, 1967-1977: IMAGES OF 
ADOLESCENT MALE PROTAGONISTS Order No. 8001779 

McBaooM. Ghuldike Lynn. Ph.D. The Ohio State University. 1979. 
196pp. Adviser: Professor Frank Zidonis 

As a separate area of book publishing and educational interest, the field 
of young adult litrrature is a relatively new development. The religious 
tracts of the 17O0's and the dime and domestic novels of the 1850's. both 
written for adults but read by adolescents, were the forerunners of the 
adolescent novel of today. By the 1960's. though, when publishers had 
recognized young adult readers, the numbers of books published for them 
increased greatly. As the numbers of these adolescent novels grew, so did 
the interest and controversy about their topics, the new realism in young 
adult novels. Little systematic research has been conduaed. however, to 
eiiamine current realistic ficdon for young adults. In addition to the 
controversy over new realism which arose in the 1960*s. many writers and 
educators were, at the same time, realizing the limited and stereotyped 
images of females in much of the literature presented to young readers. The 
research examining these images was quite extensive, but few *midies 
included images of males. This dissertation, therefore, meets two needs: the 
need for more information about the contemporary young adult novel of 
realistic fiction and the need for investigation into tht images of males 
presented to readers. 
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TM rcwrch reponed includes i brief history of young idult literature 
«d e summvy or the previous studies on the imaies of renuiei end miles 
ill childrea'stnd idolesoentt* books, reeden. end textt. m% i& followed by 
the reeuhs of a content inalysis of young adult novels of realistic Action and 
i^yag^ analysis of the m^or adolescent male protigonlsu coniained in 

o Hie novels selected for this study were recommended at least three times 
by pfotaiional Journals or college teachen of young adult literature. These 
were Hmittd both to publication dates after 1967. the date many cite as the 
biginnini of new realism, and to those novels with a mi^or adolescent male 
chandtr. The specific areas investigated in the content analysis of the 
novels inchide: publishing divisions, authors, nunitvts and relationships of 
characters, color and economic categories represented, fiunily structures, 
time f)ans, settings, narrative styles, topics, and themes of the novels. The 
dficriptive analysis focuses on the mayor adolescent male charadcer's age, 
physical description, personality, attitudes about pee«, females, parents, 
and other adults, as well as his goals, emotions, activities, and ability to 
resolve the novel's conflict* 

The results indicate that the typical young adult novel of realistic fiction 
witha mileprougonist conUins a m^ority of white, male characters, is 
written by a white author, is published by a juvenile division, is set in the 
United States, and spans six months. It conuin$.previQusly taboo topics but 
d IS didactic ss earlier novels. Usually one major character who faces \ht 
problems of growing up is shown maturing and accepting the consequences 
of hjk actions. 

Tht deicriptive analysis suggests that Uie male prougonist is not much 
dilTerant from Uiose in earlier young adult literature; he is an all-American 
boy who shows daring individualism and \ht positive results of living the 
good Ufe. Despite what previous research sutes, Uiis character is sensitive 
and displays a wide range of emotions. In the majority ofUie novels, he is 
active in resolving conflicts and positively reinforced for his active role. 

The Anal sections of Uiis disserution give suggestions to Uiose iiterested 
in conducting research in Uie area of young adult literature and to educators 
wanting to use Uiese novels in Uie classroom. 



A DETERMLVATION OF CHILDRESS INTEREST IN POETRY 
RESULTING FROM SPECIFIC POETRY EXPERIENCES 

Order No. 8002301 

McCall, Carolyn Josephine Hejn, Ph.D. the University af Nebraska • 
Lincoln, 1979. 142pp. Adviser: 0. W. Kopp 

The purpose of this study was to measure intermediate level children's 
interest in pocirj' as a result* of specific experiences wiUi poetry. The study 
addressed these two problems: (1) To determine if specific experiences of 
listening to poetry, writing poetry, dramatization (.f poeu7, artistic 
interpretation of poetry, and speaking poetry will increase in intermediate 
level children's interest in poetry, and (2) To detemiine which specific 
experiences wiUi poetry will result in tiie greatest increase in children's 
" interest in poetry. 

Summary of Procedures. The procedures of the study included: (1) The 
development of a pre post, "Interest in Poetry Insirvment" and an 
instructional unit in poetry for Uie classroom teacher to use wth tiie subjects 
during the study. (2) The collection and analysis of data from 140 subjects, 
grade 4. grade 5. and grade 6 from Class I. Class II. Class III. and Qass IV. 
Nebraska Schooi Disuicts during Uie spring of 1978. 

Conclusions The results of this study confirm that intenmediaie 
children's interest m poetry will increase if the students have exposure to 
and hive varied experiences with poetry in elemenur)- classrooms 
Additionally, the study showed tiial all experiences witii poetry did not 
show Uie same increase in interest. 

listening to poetry showed Uie biggest increase in every grade level, 
school class district and female- male pre-post scores. Subjects preferred 
listening to rhymed poetry over unrhymed poetry. When given tiie choice 
tiiey enjoyed listening to poeto* more tiian listening to stories. 

SpeaUng poetry or choral reading had tiie smallest positive gain. 
Subjecu did not like to read poetry outioud with or to their classmates. 

Combining puetry and dramatization was more successtui in tiie 4th^i^ 
grade Uian at the 5tii or 6tii grade level. 

One of tiie favonte areas enjoyed by the subjects was combining an and 
poetry. The students continued to illustrate poems tiiroughout tiie tiiree 
week treatment period 

Intermediate grade students like to write poetry but find ii difficult It 
was evident that tiie subjects liked to write poetry tiiat followed a set 
structure more tiian writing free verse The lowest negative score of all items • 
was "1 like to write poetry tiiat docs not rhyme " 

The pre-post scores of tiie male subjects increased almost twice as much 
females 1 greatest increase was in tiie^tii grade male scores. The 
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female scores were higher at tiie beginning and end of the study. 

Fourth grade students showed the greatest increase in interest, followed 
by the slxtii and fifth grades. 

All school class districu revealed increase ofinterest in pre*poit aeorei. 

MtcammendatlOHS, In order for children's interest in poetiy to be 
mainuined there must be frequent and varied experiences wiUi poetry. 
(1) Intermediate grade children must be exposed to poetry tiiroughout the 
academic year. They should have experiences witii all types and forms of 
poetry. (2) Teachers should introduce poetry to children first by having 
them listen to many poems. (3) Children should not be expected to wriu ~ 
poems of tiieir own until Uiey have had many different experiences with 
poetry. (4) Poetry materials must be made accessible to clemenury children 
in media centers and classrooms. Poetry centers should contain 
contemporary as well as traditional poeuy. (5) Teacher training institutions 
should Spend more time in preparing undergraduate studenu^ to teach 
poetry in tiie elementar>' schools Workshops should be made available 10 
graduate studentsin poetry so tiiey can refine tiieir skilU in teaching poeuj*. 



CHILDREN AID FAIRY TALES: A STUDY IN NINE- 
TEENTH-CENfURY BRITISH FANTASY Order No. 8000711 



MOSS. Anita West, Ph.D. Indiana University, 1979. 387pp. 
Chairman: Donald J. Gray 

In nineteenth-century England the "battle of the fairy tale," 
a heated controversy closely allied to changing conceptlent of 
childhood, the function of education, the role of the imag.nitlon, 
and the general nature and function of children's llteraturi^. 
helped to spawn some of Britain's richest works for children 
and to establish fantasy as a serious form of literature. Moral- 
ists and educationists at the beginning of the century openly at* 
tacked the fairy tale and cautioned against nourishing th# child's 
Imagination. Defenders of the fairy tale, drawing their argu- 
ments primarily from Romantic ideas of childhood and the 
Imagination and the conventions of fairy tale provided by the 
French court tradition, the Brothers Grimm and Hans Cfcria- 
tlan Andersen, encouraged British children's writers to write 
literary fairy tales. 

By the 1840's and 1850's, British children's writers 
creatingdidactic fairy tales. Such writers as Catherine MaeUlr, 
Mark Lemon, and Francis Edward Paget, consciously endorsed 
the liberation of children, the Imagination, and fairy tale, bi 
practice, however, these writers manifest an inability to sua- 
tain a commitment to the pleasures of fantasy. Characterised 
by highly teirlfying effects and split structures, their works 
reflect a deeply divided purpose between the artist and the 
moralist, between the conventions of the British Moral Tale 
and the fairy tale. 

Dteply influenced by portrayals of children in the poetry of 
William Wordsworth and by Thomas Carlyle's defense of the 
spiritual qualities of a magical universe, writers of Romantic 
fantasies transcend narrowly didactic purposes. Given signifi- 
cant impetus by John Ruskln and Charles Kingsley, the tradi- 
tion of Romantic fairy tale and fantasy culminates in the 
fantasies of George MacDonald. In his most compelling 
delineations of children. MacDonald takes the conventional 
emblem of childhood innocence and dramatizes fantasy char- 
acters who grow into a complex goodness or higher innocence/ 
acquire spiritual Insight in the world of fairy, and enact these 
visionary truths in an ordinary world, Later in the century, 
Oscar Wilde draws upon the conventions of Romantic literary 
fairy tale and writes highly-wrought, even ornate, fairy ules 
in order to reveal the child and art as redemptive agents of a 
fallen world. Lewis Carroll, on the other hand, mocks or 
parodies the didactic tradition to reveal fantasy as a means 
through which children may celebrate a joyous anarchv of their 
own. In Carroll's fantasy world Alice confronts somo of her 
profoundest wishes and fears, conquers and rejects them, and 
grows towards emotional maturity rather than spiritual wisdom. 

Another major group of fantasy writers in mid-century En- 
gland, realizing that the basic features of fairy tales were well- 
known to young readers, felt free to burlesque the form, to use 
Its themes, conventions and jokes to show up the fallen natifre 
of the world and the child's participation in that fallen creation, 
to warn against excessive reliance upon romance, and to advo- 
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Itm ihlld'i ■•U-r«lluie«, inltiatlvi, and lnikp«ndinci. In- 
: :v #lr«i ly the tradition of Fronch court fairy taU, thasa atortaa 
,j: un ClMraet.jiriced by a aophiatlcatad tona, aatirical perapactiva, 
. ... lMrl«M|va of fairy tala convantiona, and an anti-somantic viaion 

^ ti tht Ust yt an d th« nlnt ttrnth et ntury and tht § arly 
; . 'yMTt of tht twentltth, writt ra such aa Blirria and Grahamt 
■:i «Md€Md tha *ua«a" of ohlldhhod and promoted the real lil^ 
; l : erallM ol iMth chUdren and their txwka. The idea of the child 
M an agent of Imagination and innocence and aa a redeemer of 
V or pavtklpant In a fallen creation changea to an idea of chikl- 
feood M a retreat from an acquialtive eociety that la hoatile to 
r,tbe Imagination and Indifferent to^art and literature. The atatua 
, el fantaay and fairy tale had grown because it had been written- 
*ky Mrioua, gifted writers »nd because it had been associated 
with potent Ideas about the^ literary imagination. The functions 
of tiMi imagination, childhood, and fantasy as agents of discov- 
ery, redemption, eacapei reconciliation, and enlargement which 
enAved In nlneteeuth-century England are still current and 
powerful in contemporary children's literature. 



AN ANALYSIS OF CERTAIN STYLISTIC FEATURES OF 
SELECTED LITERARY WORKS AND THEIR REUTIONSHIP TO 
READAB!UTY Order No. 8004073 

NngAteoOK. Majlee, Ph.D. Southern Illinois Unimsiry at Carbondale, 
19)9. 232pp. M^or Professors: Dr. James D. Quisenberry and Dr. James 
^ E Redden 

Tht purpose of this study was to investigate the eflfects of the linear and 
non*lincar stylistic elements of the seleaed literary works and their 
relationship to readability. Both the linear textual micro-structures 
(syntactic, lexical elements) and the non*linear textual macro^structures 
(Story^tramfnar semantic marginal structures, and literary devices) y/ere 
analyiM to detennine the relative textual complexity. Three tests were 
' prepared by the researcher, from the three selected short stories'-i< CImtn, 
Wtlhlithttd PIqcB by Ernest Hemingway, The Secret Life of Walter Miiiy 
by James Thurber; and A Rose for Emily by William Faulkner. 

Forty Thai English'^major undergraduate students at Mahasarakam 
Teadier*s College. Mahasarakam and at Ramkamhang University, Bangkok. 
Thailand, and ten American undergraduate students enrolled in Children's 
Uteraibre and Language Ans at Southern IllindlS University at Carbondale. 
as represenutives of the readers with English as a foreign language, and as a 
^ ^native language, were participants in the study. 

The following are principle findings of the study: (1) Both linear and 
. tt(Ai*linear features of author'S<tyle significantly affected not only the 
Thai students' overall ruding performance but also their in;erpretation 
perforrpance; (2) The nonrlihear textual macro-struc;ure complexity 
signtficaniJy correlated with the American students* overall reading and 
interpretation performance rather than the linear textual micro^structures; 
(3) There were variations in the students' perception of the meu-semiotic 
and meta^metasemiotic meanings of the texts: the Thai students* and the 
American students' answers of the text interpretation were dissimilar in the 
storie$ with more abstraa themes and similar in the story with more 
concrete theme: (4) Theinteraction of the Thai students' syntactic 
performance, lexical perfomianee and interpretation performance was the 
most important in accounting for the overall reading perfomianee: (5) The 
ability to grasp the macro-structures of the stories was proved to be th^ most 
important factor of the American students* reading performance. 

The following conclusions are based on the findings of the study: 
(1) The degree of text difficulty experienced by fluent readers in 
confronting literary t,^xts is a function of all viable textual components: 
(a) the syntactic network and the logical network of the textual micro- 
structures: (b) the lexico'grammaucal network and the semantic network: 

(c) the text-grammar network at both micro- and macro- level-the 

> contextual configuration, the semantic marginal structures, and the staging: 

(d) literary devices: (e) the underlying knowledgebase. (2) TTiere is great 
variation in the complexity of style among the author's writing as it is 
related to native and non-native English readers' characteristics. The 
readability of the literary texts, thus, is not restrictively determined, but 
variable in accordance with the readers' reading experience, and linguistic 
and text structure competence. 
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A CRITICAL ASSESSMENT OF UTERATURE IN THE 
CUSSROOM: CURRICULAR IMPLICATIONS Order No. l006tSl 
Sacm, Euzabeth Ann, Ed.D. Columbia University Teachers Catteg^ 1979. 
244pp. Sponsor: Professor DwayneEHuebner 

D)t various approaches to the tetchint ofliterature inthe high idiool 
developed as effortt to make sense of contradictions whidi characteriac tht 
ralationihip between literature and the contexu it inhabiu**aesthtdc 
institutional, social, political. Even though explicit recognition oflhiit 
contiadicdons has been rare, most theory and practice in iht field cia ba 
read ag attempts to resolve them. ^ 

Acknowledgment of the historical forces that have shaped literature ai a 
subject provides a context for a major part of this project: to speculate how 
literature education could be reconceivet! if other traditions were brou||)ttO 
bear on it Specifically, this study considers a line of thought withiii the 
aesthetic/culture theory of the Frankfurt School, that articulated 
Benjamin who analyzes the meaning and function of art« including literary 
in, in the context of the culture industry. It is argued that FnnkfUrt thebry 
not only responds more dialectically to the contradiaions charicteriziiii 
literature as a subject but has as an explicit Intention the exploration ofait'g 
role in radical saial change. In order to anal) u the Frankfort approadi 
more adequately, thi< study examines Manist aesthetic theory (ofwhidi 
Frankfiirt theory is a critical appropriation) and liberal and conservative 
cultura theoriei (from which FrankfUrt theory is sharply distinguished) and 
which inform, overtly and covertly, contemporary literature education 
theory and practice. 

This study is located within the radical critique of education that began 
during the late sixties as part of general dissatisfaction with American 
^ society. Many literature teachers participated actively in that critique and 
efforts were made to develop emancipatory pedagogy. While these'efToits 
are acknowledged, an attempt is made to criticize and cany them further. It 
is argued that even though the theory and practice developed by radical 
educators is significant and useful, the concept of literature itsejf remains 
unchallenged, thereby underplaying literature's most emancipatory 
potential. 

Moit approaches to literature pedagogy have assumed astatic notion of 
Uterary art, even though other media have been.includcd periodically as 
objects of study alongside the literary, text. It is maintained That the co* 
existence of traditional an and mass media cannot happen without a 
profound redefinition of both. If art is regarded as pan of production and^ 
the artist as a producer, the cultural sphere becomes political, a realm whera 
the productive forces of imagination and fantasy projea presently 
inconceivable alternatives to contemporary reality. 

Indusulalization has made the location of an within the productive 
sphere more viable and visible. Genrd distinctions have changed, blurred 
and proliferated The existence of media which have mechanical 
reproducibility as a constitutive faaor force a rethinking of what an is. An # ' 
acknowledgement of this requires a reconceptualization of an to include the 
conditions of its production, distribution and reception. The emandpatoiy 
potential of literature can be realized only when duaJistic distinctions 
between artistic and technical production, artist and audience, fiction and 
documenuiry are challenged. In this new context, an equation between 
literary an and text can no longer be assumed. Rather, literature, like all an, 
becomes an active. selPreflective. transfonnative* inu\ision into reality. But 
this redefinition does not mean a reduction or demise of literature. On the 
contrary, literature gains new forms and meanings in the light of and in 
combination v^ith other media. , 

Since the media created by the culture industry contain simultaneously 
progressive and regressive potentials, it becomes important that literature 
teachers not ignore, reject or uncritically incorporate them into the high 
school curriculum. Focussing on the teacher education process, suggestions ^ 
are made for beginning ways in which literature and literature pedagogy can 
be reconceptualized for students within the larger context of radical social ^ 
change. 

FACTORS RELATED TO KINDERGARTEN TCACHERS' BOOK - 
SELECTION Order No. 8009192 / 

Sword. Jeave- Marie Hilma, Eb.D. University of Illinois at Urbana- 
Champaign, 1979. 225pp. 

This study of factors related to book selection by kinderganen teachers 
(a) investigated what books kinderganen teachers read to their pupils 
during the story period, (b)- inquired into how the teachers select the books 
they use in their story periods, and (c) assessed the quality of these books. 

Data on what books l^inderganen teachers re^d to their pupils and how 
these teachers selected the books they used during the story period were 
collected in a questionnaire sent to the 29 kinderganen teachers in one 
school district. The questionnaire gathered information about classroom 
priaices related lo story periods, sources used in book se!eaion. criteria 
used by teachers in book selection, and background infomiaiion about the 
teachers 



:rv . Uiiii • variety ofauthoriutive sources from the field of children*! 

i MMrattiii . the investi|ilor developed a basic set of criteria to evaluate the 

• liltrafytlefnenuorplot,char8Cteriation, and style. These cri^^ , 
MMiined to a panel of three Judfes for validation. The set of criteria was 

- tfMft iMd to assess the quality if a randomly aelecud sample ofsioiy 
V Mm) books rud by Underiartcn teachen. It was found that 23 percent 
' oTtheif booka rated hi|h in quality, 60 percent medium, and 17 percent 
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■'\ In order ofpreference, the criteria that teachers themselves used to selea 
) books were; euiuble content (60%); attractive illustrations (60%); inierestina 
,^ to children (48%); suiuble length (44%); developmenully appropriate 
v:^ (32%): excellent quality literature (28%); enriched language (20%)/ 

Ofthe approximately 78 jUfTerent titles which teachers tended to read 
during thf^sthool year, they.read more story than any other type of 
literature and tended to prefer fantasy to realistic or folk literature. 

Teachers tended to use more human sources than published sources in 
eelecting books for the story period. Of the human sou rces. they relif^ 
primarily on personal knowledge, on books brought by the children, k.id on 
. ' ybfiriani Of the published sources, leacben used books or lists from 
diildren's literature courses most ofien. and book selection aids with second 
traatest frequency. They seldom used books of which they had no direct , 
. ^kaoirledle. Both published and human sources were used by kindergarten 
teachers in learning about hew books; a majority relied on school librarians 
as their main source ofinronnation. 

Between 20 and 72 percent of the teacher were familiar with the book 
selection aids listed in the questionnailre; however, only between 16 and 44 
percent used these aids in selecting books. 

Seme additional information gained concerning classroom practice 
revealed: 60 percent ofthe teachers planned ahead of tin^e on a daily basis 
which books to read. Seventy*two percent ofthe teacher planned ahead of 
time to reread stories they had read earlier. All 25 respondents read to their 
pupils at a regularly scheduled time. Eighty percent of the kindergarten 
teachers read to the whole group on a daily basis. Seventy*six percent ofthe 
kinderganen teachers spent S and 14 minutes in the story period. The three 
nM>lt important reasons kinderganen teachers noted/or reading to pupils 
were: (a) to stimulate interest in reading (92%); (b) to develop 
appredaiion for a variet)' of literature (88%); and (c) to bnng joy to 
children. The four most important reasons kinderganen teachers noted for 
noi reading to pupils were: (a) teachers lack time in the schedule (76%); 
(b) other activities of school are more important (64%); (c) teachers lack 
time to select materials (44%); (d) teachers lack knowledge about children's 
literature (44%). , 



THE IMPACT OF THE CULTURE OF A COTTAGE IN A 
RESIDEMl^L TREATMENT CE.NTER ON THE 
IMPLEMENTATION OF A BIBLIOTHERAPY PROGRAM FOR 
DELINQUENT GIRLS Order No. 8005078 

TEMfL£TON. GijORU Jean. Ph.D. The Universiiy of North Carolina at 
Chapel HilL 1979. 358pp Superxisor: Kinnard White 

The framework for this study was a /ield*based. qualiutive analysis of 
*the impaa of a treatment interv ention, bibliotherapy. on the adolescent 
'developmental tasks of four delinquent girls, incarcerated in a state training 
school for Juvenile delinquents. The girls were seleaed for study using the 
Quay*Peterson Behavioral Classificauon System. Four girls, each 
itpresenting one of four different categories of delinquent behavior, were 
diosen.' 

Data was collected using a variety of qualitative methods, including 
ptniciptnt observation, interview, and case study techniques. The 
leaeaicher used these techniques overs fourteen week, intensive, on-site 
experience as a participant in the girls' cottage life within the institution. 

Each ofthe four girls possessed different levels of developmental skill in 
relitidD to adolescent tasks of empathy development' and skill in assuming 
Qlheis* points of view. The skill levels within each girl did not change as a 
lesutt ofthe bibliotherapy program. ' 
• The changes noted within each girl,related to the relationship each 
developed with the researcher. Eath girl became progressively more open 
* with and trusting toward the researcher. These changes were attributed to 
the interaction patterns between each girl and the researcher, rather than to 
any influence from the bibliotherapy program. While forces for and against 
the possible success of bibliotherapy with each girl were noted, the climate 
of the cottage unit was evaluated as the major factor against success of the 
program. 

The effects of the bibliotherapy program were mitigated because of 
biniers within the culture of thecoiuge that blocked effective 
impiementation. The major obstacles were: (1) conflictiiTg goals of a 
^'tential treamient center that was treatment oriented, but pulled by 
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demands of custody and control; (2) resulting negative impact on the 
performanceon institutional sta/T, torn between mutually exclusive roles; 
(3) ecologiol characteristics ofthe physical setting that created birriere 
between sufTand girls and isolated the girls from each otiier; (4) .resulting 
pfychplogical divisions within the cottage setting that had a negative impici 
on group dynamics between suff and the girls and among the girls ase 
group; and (S)^resulting barriers to the ci-eation of a supportive 
environment or positive human relationships, necessary for treatment to 
occur. 

To remedy the negative effects the culture ofthe cotuge had on the 
implemenution of bibliotherapy, the researcher recommended the creation 
of a new environment in Uie cotuge setting, based on principles from milieu 
Uiempy. This approach was recommended to reduce ecological and 
psychological barrier against the formation of a therapeutic climate and 
positive relational pattems within tiie cottage, and to improve and use the 
therapeutic potential present in tiie primary group living situation ofthe 
cotuge. 



QilLDREN^S PREFERENCES IN TRADEBQOK FORMAT 
FACTORS ^ Order No. «00S73ii 

We?*^ Maru J., Ph.D. State University of New York at Biiffalo. 1979 ' 
188pp. 

This study was conducted to determine tiie relationship of specific 
format factors to children's selection of Uadebooks. A sample'of MS third 
and sixth grade students from two schools in Buffalo, New York were ' 
interviewed to ascertain (1) how important tiiey considered page slie, type, 
and illustration position to tiie selection of tradebooks. (2) their preferences 
for variations of page size, type size, type style, and illustration poiiticn, and 
(3) their reasons for seleaing a particular fonnat variation. The hypotheses 
tested involved a comparison of observed total sample results with eapeaed 
theoretical results and results for grade, sex. and reading ability groups. 

Materials specially designed for tiie study were used in a structured 
interview with each individual studient Data collected during the fnterview 
were analyzed sutisiically tiirough two variations of chi squafe tests and 
nonsutistically Oirough a descriptive metiiod of categorization. 

The following conclusions were reached relating to the importance of 
fonnat to children's selection of tradebooks: (1) Format frequently enura 
into tite book selection process of students since 70 percent of tiieetudenu 
interviewed considered at least one ofthe fonnat factors important when 
selecting a book. (2) Of tiie fomiat areas investigated, type is considered ^ * * 
unportant by the largest percenuge of Oie total group (51%). Page siae ranks 
second (42.8%) while illustration position is least important to tiie total 
group (35.9%). Additional analysis for gradi. sex. and readipg ability group 
. differences revealed that these formal factors vary in degree of imDOrtance 
to these groups. ^ 

The following conclusions were reached relating to format preferences: * 
(1) There are definite preferences exhibited by tiie toul sample regarding ' 
^ page size, type size, type style, and illustration position: (a) The preferred 
page sjze is tiiernedium variation (5»A" x 8U'-).(b) The largest typeU« 
point) is the preferred type size variation of tiie toUl group, (c) Fijtura, the 
san serif type, is the preferred style variationof tiie majority of snjdentt 
interviewed, (d) The total sample tends to prefer illustrations located at the 
bottom ofthe page. 

'Analysis of grade, sex. and reading ability group differences revealed ^ 
that students' preferences for page size and type size are related to the grade 
and reading ability of tiie students. Only tiie variable of students' reading 
ability is related to type style while only tiie variable of students' sex is 
related to preferences for illuSiration position. 

The following conclusions were reached relating to students' reasons for 
fonnal preferences: (1) Preferences for page size are predominately 
influenced by the expecutions of tiie students for tiie narrative, pictorial or 
physical content of tiic book. (2) Type preferences are dominated by the 
students' concern f^r legibility of tiie printed page. (3) Students' 
preferences for illustration position are influenced by what appean to be an 
order to tiieir reading which the students desire to encounter on tiie orinted 
page. ^ 

Guidelines fof teachers and librarians for the selection of tradebooks for 
late primary and late iniermediaic grade students were offered based on tiie 
findings and conclusions of tiie study. Also presented were suggestions for 
publishers and book designers based on students' preferences for page size 
type size, type style, and illustration position found in the study. 
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■lack traditions in children^ uterature: a 
conunt analysis of the text and illustrations of 
ncruRE STORY books about buck people in the 

united STATES TOJ^CTERMbVE HOW SELECTED BLACK 
ItAOmONS lUVEBEE^^PORTRAYED AND TO DEIXRMINE 
WHAT IMPACt THESE POlH^RAYALS HAVE ON THE SELF* 
CONCEPT 0F/CHH4BRSC^WH0 ARE EXPOSED TO THESE 
•OOXS ^ Order No. tOOlSN 

WiUMMS.UuiANNBiAWELL.^.D. MIchlgQn Stau UniHrsifyA9T9. 

Tht purposie of this investigation wis twofold. One purpose wss to 
dtit nniM if a^d how selected Black traditions have been portrayed in 
pkttt/ebooksabout Black people living in the United States for childitn 
mm seven to nine years of age. The study wr $ also designed to determine 
whit impnct these portrayal have on the self-concept of children who are 
•ipoMd to these booki Two avenues of expression which many educaton. 

* Hbnnana, and children's bterature specialists voiced and responded to when 
fvaluatiog and using children's literature were (1) a more realistic 
itpresenutfon of Black people in the text and illustrations of children's 
Iheriture for the benefit of Black children, and (2) a focus on multicultural 
education for the benefit of all children. 

In part I of the study, the researcher read and evaluated 133 books about 
Black people written for children seven to nine years of age and published 
flrom 19S6 to 1976; the prougonist in each story was Black. Content analysis 
was used as the data collected technique to determine if and how selected 
Black traditions had been portrayed. The three Black traditions investigated 
were Black music* Black family uaditions and race pride. The Black 
Traditions Questionnaire, a rating instrument, was designed by the 
fesearcher especially for the content analysis aspect of the study. Tht salient 
.ihared experiences of Bla6k people in the areas of music, family traditions 
and race pride formed the basis for the questionnaire. This insmiment was 
use4.to«ystematiaMly answer the research questions generated for this 
study. 

In Pan II. the pilot experimental study, two systematically applied 
ueatments were administered to 31S third grade students in the Lansing, 
Michigan area to determine whether the reading of picture books with^a 
high rating in Black traditions (Treatment 1} tended to improve the self- 
concept of Black and non*Biack children more than the reading of picture 
boob about universal experiences (Treatment 2). The Piers-Harris Self- 
^Concept Scale, a self-report instrument, was administered twice in the pilot 

* experimental' study to the students in each classroom in order to obtain pre- 
test and pdstnest scores for each student to answer questions for the pilot 
experimental aspKt of tiie study. 

Them^or findings with reference to the content analysis questions 
were: (a) Race pride was the Black tradition most frequently poruayed," 
fiumily traditions was tiie second and Black music was tiie least frequentiy 
portrayed, (b) Black traditions were poruayed more frequently by Black 
authors tiian non- Black autiiors: Black traditions were portrayed more 
frequently by Black illustrators tiian non-Black illustrators; Black traditions 
were portrayed more frequentiy in tiie text tiian in tiie illustrations; Black 

'traditions were portrayed more frequentiy in books published since 1970 
than in books published tii rough 1969: and Black dialect is used more 

. frequency in books published since 1970 tiun in books published tiirough 
1969. 

. The nujor findings with reference to the pilot experimental part of this 
study were: (a) There were no significant differences between Black and 
non-Black children on total score and on each self-concept scale at the .05 
level. However. Black children scored significantiy higher than non* Black 
children at tiie .10 level of Cluster 3 (Physical Appearance and Attributes), 
(b) Only one finding was significant at the .05 level; botii Black and non- 
Black children who listened to stories from books which scored high in 
Black traditions improved more on Ouster 1 (Behavior) tiian children who 
listened to stories from books about universalrcxperiences (c) None of tiie 
difTcrences between Black and non*Black self-concept chaiiges were 
significant at tiie .05 level. 

There were no significant interaction efTccis. no significant race effects ^ 
and no significant treatment effect uith one exception; there was a 
' significant treaunent effect when Ouster 1 was tiie dependent variable. 



Copies of the dissertations may be obtained by addressing 
your request to: 



University Microfilms International 
. 300 North Zeeb Road 
Ann Arbor, Michigan 48106 

or by telephoning (toll-free) 1-800-521-3042 
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